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A New Editioné 

The Best of 

Northwest Bookshelf
For Grades Kð5 

 

 

When you open a book, you start an adventure! Join us for a new edition of the musical 

review, The Best of Northwest Bookshelf! Six children visit their library searching 

the shelves for the perfect book. What they discover are shelves filled with books 

by authors from the Pacific Northwest. With witty lyrics and exciting music, the 

stories come to life. The audience zigzags along on a musical journey, meeting 

exciting characters, exploring the world from new points of view, and discovering 

the rich history of the Pacific Northwest. These mini musicals range from touching 

to just plain wacky, and are sure to delight and spur every childôs imagination. The 

original Northwest Bookshelf has sold out year after year. This new show is a 

fantastic hit and sure to thrill audiences of all ages.  
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A new Broadway version of South Pacific opening at The 5

th
 Avenue Jan. 29th 

 

Creating Musical Theatre from Books 
 

All of the musicals in Northwest Bookshelf 2 were ñadaptedò from books; that is, the creators chose childrenôs 

books that they liked and ñadaptedò them ï turning them into little plays with music.  People who make musicals get 

ideas from many places, but often they have read and loved a particular book and decide to make it into a musical 

theatre piece. 

 

Musicals that started out as books include South Pacific (Tales of the South Pacific by James Michener), Camelot 

(The Once and Future King by T.H. White); Jane Eyre (Jane Eyre by Charlotte Brontë); Big River (Huckleberry 

Finn  by Mark Twain); Oliver! (Oliver Twist by Charles Dickens); Les Misérables (Les Misérables by Victor 

Hugo); The Secret Garden (The Secret Garden by Frances Hodgson Burnett); Mame (Auntie Mame by Patrick 

Dennis); The King and I (Anna and the King of Siam by Margaret Landon); Man of La Mancha (Don Quixote by 

Miguel Cervantes); Candide (Candide by Voltaire); and The Sound of Music (The Story of the Trapp Family 

Singers by Maria Augusta Trapp). 

 

To make a musical, someone must write the words of the songs; these are called ñlyricsò and the person who writes 

them is a ñlyricist.ò  Someone must also write the music ï the melodies the words will be sung to: this person is the 

composer.  Finally, most musicals have dialogue ï talk between the characters which is spoken instead of sung ï and 

in musicals this is called the ñbook.ò  The book writer creates (or adapts) the musicalôs story. 

 

Sometimes the book writer, composer, and lyricist are three different people, as in West Side Story: Leonard 

Bernstein wrote the music, Stephen Sondheim wrote the lyrics, and Arthur Laurents wrote the book.  Sometimes the 

book writer and the lyricist are the same person; for instance, Alan Jay Lerner wrote the book and lyrics for 

Camelot, while Frederick Loewe wrote the music.  Sometimes the same person writes both music and lyrics, as 

Stephen Sondheim did for A Little Night Music, for which Hugh Wheeler wrote the book.  Sometimes the same 

person writes all three, as Meredith Willson did for The Music Man.  If you look at the stories of Northwest 

Bookshelf 2, you will see that all of them were first books by writers who live here in the Pacific Northwest: Daisy 

and the Firecow by Viki Woodworth; Larry Gets Lost in Seattle by John Skewes; The Fungus that Ate my School 

by Arthur Dorros and David Catrow; Library Lil  by Suzanne Williams; Alaskaôs Three Pigs by Arlene LaVerde; 

and Eagle Boy by Richard Lee Vaughn.  To create Northwest Bookshelf 2, these books were then adapted into 

mini-musicals. For most of them, the composer, lyricist, and book writer are the same person; for instance, Suzy 

Conn did all three tasks for Daisy the Firecow and Larry Gets Lost in Seattle, as did Eric Lane Barmes for Library 

Lil  and Scott Warrender for Eagle Boy. 
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People often wonder how songwriters work and whether the words or the music come first.  The truth is that all 

songwriters and songwriting teams work differently.  Sometimes the melody is composed first and the lyrics come 

afterward; sometimes the words are already written and the music is composed to fit the words.  One songwriting 

team, Alan Jay Lerner and Frederick Loewe, would first decide where in the story they would place a song and why 

the character would be singing it.  Then they would agree on a title for the song; when they wrote Camelot, for 

instance, they chose ñI Wonder What the King is Doing Tonightò for the title of a song King Arthur sings telling us 

how nervous he is about meeting his bride-to-be.  Loewe would then sit at the piano and think about the title while 

he ñimprovisedò ï playing whatever notes came into his head ï and Lerner would listen.  Sometimes Lerner would 

say, ñWait!  Thatôs it!ò and Loewe would stop and play the piece of music again.  Then, according to Lerner, he 

would either say, ñYou like that?  Itôs not bad, is it?ò and go on working with the melody, or he would say, ñWhatôs 

the matter with you?  Thatôs terrible!ò and start playing something else.  When Loewe was finished with the melody, 

Lerner would start working on the lyrics. 

 

 
The Wizard of Oz, a musical film adapted from a book 

 

Exercise: Creating Your Own Musical from Your Favorite Book 
 

Try ñadaptingò your own favorite book into your own musical play!  Start by choosing a book that you really like, 

that you think would be fun to see on stage; can you imagine the bookôs characters singing songs? 

 

Starting With the Words 

 

Pick a character in your story at a moment when he or she is feeling a very strong emotion: the character feels 

frightened or happy or sad.  Then write down in ordinary words what you think the character is feeling or what he or 

she wants.  For instance, one musical adapted from a book is called The Wizard of Oz; one of the characters, a 

scarecrow, is feeling sad because he doesnôt have a brain. 
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The Wizard of Oz on stage 

 

I really wish I had a brain!  I feel like a failure because my head is only stuffed with straw ï Iôm a big 

nothing!  It would be so much fun to be able to think and I could do so many things!  Why, if I had brain, 

everyone would come to me with their problems and I would solve them all!  I would have conversations 

with everyone and everything ï the birds, the bees, the cows ï and they would be so impressed with how 

smart I was!  I would become famous and people would come from far away just to ask me questions ï and 

I would be so happy! 

 

Rhyme 

 

You have probably noticed that in most songs the lyrics rhyme; a rhyme is ñtwo words (sometimes more) that 

sound the same at the end, like this: 

 

A bird with a beak 

Perched on the peak 

 

or 

 

The bird with a beak 

Wanted to speak 

 

or 

 

Letôs sing a song 

All night long. 

 

--Peter Israel and Peg Streep, The Kidsô World Almanac Rhyming Dictionary 

 

Rhymes usually come at the end of a line, as in the examples above.  But sometimes you can make a rhyme in the 

middle of a line.  This example is from West Side Story; the character Maria is singing because she has fallen in love 

and this makes her feel both happy and beautiful. 
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Maria sings ñI Feel Prettyò 

 

I feel pretty, oh, so pretty, 

I feel pretty and witty and bright! 

And I pity 

Any girl who isnôt me tonight! 

I feel charming, oh, so charming, 

Itôs alarming how charming I feel, 

And so pretty 

That I canôt begin to feel Iôm real. 

 

How many rhymes can you find in Stephen Sondheimôs lyrics?  Which ones come at the end of the line and which 

ones come in the middle of the line? 

 

How about this line from Dr. Seussôs One Fish Two Fish Red Fish Blue Fish? 

 

 
 

Yes, some are sad and some are glad.  

And some are very, very bad. 

Why are they sad and bad and glad? 

I do not know.  Go ask your dad. 

 

How many rhymes are there?  Are they all at the ends of the lines? 
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Pooh and Piglet walk on a blustery day 

 

Sometimes the rhymes come one after another; this is called an a-a-b-b rhyme scheme.  This example is from A.A. 

Milneôs Now We Are Six: 

 

A bear, however hard he tries,  (a) 

Grows tubby without exercise. (a) 

Our teddy bear is short and fat, (b) 

Which is not to be wondered at. (b) 

He gets what exercise he can  (c) 

By falling off the ottoman,  (c) 

But generally he seems to lack (d) 

The energy to clamber back.  (d) 

 

Sometimes you can rhyme every other line instead; this is called an a-b-a-b rhyme scheme. 

 
 

I never saw a purple cow, (a) 

I never hope to see one; (b) 

But I can tell you anyhow, (a) 

Iôd rather see than be one. (b) 

 

The above poem is by Gelett Burgess; he wrote it just for fun, but it became so popular that he got tired of hearing it 

and wrote another poem with an a-b-a-b rhyme scheme. 

 

Ah, yes, I wrote the ñPurple Cow.ò (a) 

Iôm sorry now I wrote it!  (b) 

But I can tell you anyhow  (a) 

Iôll kill you if you quote it!  (b) 
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What is different in both poems about the rhyme in the ñbò line? 

 

You can try getting ñfancyò and mixing up the different rhyme schemes: 

 

 
 

Gwendolyn Brooks 

 

I had a dream last night.  I dreamed (a) 

I had to pick a mother out.  (b) 

I had to choose a father too.  (c) 

At first, I wondered what to do, (c) 

There were so many there, it seemed, (a) 

Short and tall and thin and stout. (b) 

 

But just before I sprang awake, (d) 

I knew what parents I would take. (d) 

 

And this surprised and made me glad: (e) 

They were the ones I always had! (e) 

--Gwendolyn Brooks 

 

Not every line has to rhyme; you can also write lyrics where some of the ends of the lines rhyme and some donôt: 

 

If no one ever marries me --  

And I donôt see why they should 

For nurse says that Iôm not pretty 

And Iôm seldom very good ï 

If no one ever marries me, 

I shanôt mind very much. 

I shall buy a squirrel in a cage 

And a little rabbit-hutch. 

 

I shall have a cottage near a wood, 

And a pony all my own, 

And a little lamb, quite clean and tame, 

That I can take to town. 

 

And when Iôm getting very old, 

At twenty-eight or nine, 

I will buy a little orphan girl 

And bring her up as mine. 

--Lawrence Alma-Tadema 
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Now look back at the words written for the Scarecrow in The Wizard of Oz.  What if you just inserted a couple of 

rhymes into that speech? 

 

 
 

If I had a brain, I could be scratching my head and hatching out thoughts!  Why, Iôd be thinking so many 

thoughts, people would say I was like President Lincoln! 

 

There are certainly rhymes in those lines now (can you find them?), but could they make a song lyric?  Not yet ï 

they still need yet another ingredient: they donôt have rhythm . 

 

Rhythm 

 

The following exercise is from The Kidsô World Almanac Rhyming Dictionary: 

 

Youôll need to tap or drum in order to learn about rhythm.  A pencil is an easy thing to use, or even your foot on the 

floor, or the palm of your hand on a table. 

 

Begin by saying the words out loud.  Ready? 

Start by saying this poem out loud: 

 

One, two, 

Buckle my shoe. 

Three, four, 

Open the door. 

 

Now tap or drum every time you make a new sound.  It should sound like this: 

 

Dum Dum 

Dum-dum Dum Dum 

Dum Dum 

Dum-dum Dum Dum. 

 

The word ñOneò gets one Dum.  So do all the other words which have only one sound.  But ñBuckleò and ñopenò 

get two Dums each.  Can you guess why that is?  Itôs because they each have two sounds: Buck-le and o-pen. 

 

In case you didnôt know, each of the sounds in a word is called a syllable.  ñShoeò is a one-syllable word, ñbuckleò 

is a two-syllable word.  You can always tell by saying the word out loud and counting the sounds.  (How many 

syllables does ñsyllableò have?) 

 

Okay, letôs try a harder one.  Begin by saying this poem out loud: 

 

Mary had a little lamb. 

Her fleece was white as snow. 

And everywhere that Mary went, 

The lamb was sure to go. 
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Now tap or drum every time you make a new sound.  It should go like this: 

 

Dum-dum Dum Dum Dum-dum Dum 

Dum Dum Dum Dum Dum Dum 

Dum Dum-dum-Dum Dum Dum-dum Dum 

Dum Dum Dum Dum Dum Dum. 

 

But wait a minute.  Did you notice, when you tapped, that some of your taps were louder or stronger than others?  

Say the poem again, tapping as you go, and listen for when the sound in the word is important.  It should go like 

this: 

 

Mary had a little lamb, 

DUM-dum DUM dum DUM-dum DUM 

Her fleece was white as snow. 

Dum DUM dum DUM dum DUM 

And everywhere that Mary went 

Dum DUM-dum-DUM dum DUM-dum DUM 

The lamb was sure to go. 

Dum DUM dum DUM dum DUM. 

 

Itôs no accident that the first line and third line have the same number of heavier beats, or DUMS, in almost the 

same position and order, and that the second line and fourth line are absolutely the same when it comes to little 

dums and big DUMS. 

 

If you want to test for yourself how important rhythm is, just suppose Mary didnôt have a little lamb, but an elephant 

instead!  That means that the poem would have to read like this: 

 

Mary had a little elephant, 

Her fleece was white as snow. 

And everywhere that Mary went, 

The elephant was sure to go. 
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Try saying it out loud now!  Itôs not as easy because now the rhythm doesnôt work.  Itôs very important for the poem 

that Mary have a lamb (which has only one syllable) and not an elephant (which has three syllables). 

 

And if you think elephant is bad, try ñMary Had a Little Lambò with a hippopotamus!  (Hippopotamus has five 

syllables.) 

 

All poems are made up of big DUMS and little dums.  They are called stressed syllables or sounds (for the important 

ones) and unstressed syllables or sounds (for the minor ones).  They are there even if you havenôt planned for them, 

and thatôs because when we speak English, we pronounce words in a certain way. 

 

--Peter Israel and Peg Streep, The Kidsô World Almanac Rhyming Dictionary 

 

 
Ray Bolger as the Scarecrow 

 

Here is what lyricist E. Y. Harburg came up with for the Scarecrowôs song; notice how he used both rhyme and 

rhy thm. 

 

I could while away the hours 

Conferrinô with the flowers 

Consultinô with the rain. 

And my head Iôd be scratchinô 

While my thoughts are busy hatchinô 

If I only had a brain. 

 

Iôd unravel any riddle 

For any individdle 

In trouble or in pain. 

With the thoughts Iôd be thinkinô 

I could be another Lincoln 

If I only had a brain. 

 

Oh I can tell you why 

The oceanôs near the shore. 

I could think of thoughts Iôve never thunk before. 

And then Iôd sit 

And think some more. 

 

I would not be just a nothinô, 

My head all full of stuffinô, 

My heart all full of pain. 

Iôd be gay, Iôd be merry, 

Life would be a ding-a-derry, 



 
12 

If I only had a brain. 

 

What sort of rhyming pattern did Harburg use for this lyric? 

 

In a couple of places, Harburg changed words both for a humorous effect and to make the words rhyme.  By 

dropping the ñgò in ñthinking,ò for instance, he was able to rhyme it with ñLincoln;ò he prepares us for this by 

dropping the other ñgôsò as well ï in ñhatchingò and ñscratchingò and ñnothingò and ñstuffing.ò  He also plays with 

the pronunciation of ñindividual,ò making it rhyme with ñriddle.ò   

 

If there any use of ñinternal rhymeò ï rhyme occurring in the middle of a line? 

 

Try saying the lines out loud.  How many big and little ñdumsò does each line have?  Can you sense the big and 

little ñdumsò when you sing the songôs melody? 

 

Using a Rhyming Dictionary 

 

When you rewrite the speech you wrote for your favorite character in your favorite book ï this time using rhyme 

and rhythm ï try using a rhyming dictionary like The Kidsô World Almanac Rhyming Dictionary.  Suppose, for 

instance, that you choose Judith Viorstôs Alexander and the Terrible, Horrible, No-Good, Very Bad Day as your 

favorite book and you decide to write a song for Alexander about what a terrible day he is having ï a day in which 

everything seems to go wrong.  At one point, Alexander and his parents and brothers are in a shoe store; his brothers 

are buying sneakers with cool colors and stripes, but the store doesnôt have the colors Alexander wants.  He says, 

ñThey made me buy plain white ones, but they canôt make me wear them.ò 

 

If you wanted to make that last line part of your song, you could write it like this: 

 

 
 

 

They made me buy plain white shoes, 

But they canôt make me wear them. 

 

If you decide to rhyme just every other line, now youôll have to think of a rhyme for ñshoesò or a rhyme for ñthem.ò  

So you look up ñemò rhymes  -- rhymes for words that end with ñemò -- and find: ñahem, ñstem,ò ñgem,ò ñhem,ò 

ñcondemn,ò ñstratagem.ò  You have trouble figuring out how to use those, so you decide to try rhyming ñwear 

themò ï that is, to use ñthemò again and rhyme the word ñwear.ò  So you could look up rhymes for ñairò words ï 

words ending in the sound ñairò ï and discover that there are quite a few: 

ñbare,ò ñbear,ò ñchair,ò ñdare,ò snare,ò scare,ò ñswear,ò ñtear,ò ñwhere,ò pare,ò ñflare,ò ñfare,ò ñspare,ò square.ò  

Since Alexander keeps threatening to run away to Australia as his day gets worse, you decide to use that idea and 

the word ñscare:ò 

 

They made me buy plain white shoes, 

But they canôt make me wear them. 
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Iôll run off to Australia 

And that will really scare them. 

 

Go ahead and try writing your own mini-musical ï and have fun! 

1) Pick out the book you want to ñadapt.ò 

2) Decide which character you want to write a song for and at which moment in the story he or she should 

sing. 

3) Write out in ordinary words what the character is feeling and thinking. 

4) Rewrite the speech making use of rhythm (big DUMS and little dums) and rhyme (use your rhyming 

dictionary!) 

5) If you want to try some MUSIC with your song, try starting with a melody you already know, and writing 

words that will go with it. 
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Choosing a Musical Style to Tell a Story 
 

When you see the mini-musicals in Northwest Bookshelf 2, you will notice that the writers chose 

different styles of music to tell each story.  A style is a particular kind, sort, or type of music.  

Grease, for instance, is a musical about high school boys and girls in the 1950s; it tells its story 

with fifties-style rock music.  Raisin, a musical about an African-American family in Chicago in 

the early sixties, has some of its characters singing gospel music.  If you went to see The Robber 

Bridegroom, a musical about a dashing, romantic outlaw in 18
th
-Century Mississippi, you would 

hear folk and country music.  In each case, the writers chose a style of music that seemed right 

for the time, the place, and the characters. 

 

 

Eagle Boy: Native American Music 
 

One of the musicals in Northwest Bookshelf 2 is Eagle Boy, based on the book by Richard Lee 

Vaughn (from a Native American folktale).  The play version, with music and lyrics by Scott 

Warrender, makes use of Native American musical traditions. 

 

 

 
 

According to George S. Fichter, in his book American Indian Music and Musical Instruments, 

most Indian tribes did not think of music as something to perform in front of an audience; rather, 

music was sung and played for a particular purpose.  A song might ask help of the spirits or 

express thanks for their favors.  Songs could be part of a ceremony and were often part of a 

personôs life from birth to adolescence to old age.  The Northwest Indians, however, were 

different from the other tribes in that they sometimes gathered together in order to participate in 

song contests: 

 

The different tribes, or clans, competed to see which could remember the most songs and 

also who could sing, without a mistake, a song he or she had just heard for the first time.  

But most tribes did not generally sing their songs at such pleasure gatherings. 

 

According to Fichterôs book, the Northwest tribes used a number of instruments to accompany 

their songs.  Different varieties of drums were built, some as square wooden boxes, decorated 
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with intricate designs; the musician might sit on it and kick or beat it while singing.  Rattles were 

made of dried and hollowed-out gourds, which were filled with pebbles.  Northwest Native 

Americans also made rhythmic instruments we might call clappers, sticks that were split and 

then struck sharply against the palm of the musicianôs hand to make a loud clapping sound.  

Flutes and whistles were also used by many tribes; a whistle would produce only one note, but 

the flutes, made from hollow reeds or from wood in which the center had been burned out, 

usually had two or more holes to play different notes. 

 

Northwest Native American Songs 

 

The following is a Tlinglit song written for a feast in honor of a dead man: 

 

Tlinglit Song 

 

I always compare you to 

A long with iron nails, drifting. 

 

Just so let my brother float in. 

On a good sandy beach let him 

Float on home. 

 

The sun goes into clouds around you. 

 

I compare it to my mother. 

 

That is what always makes the world dark. 

 

This Tlinglit song is addressed to a man called Little Raven; the speaker is angry with him. 

 

Little Raven 

 

Little Raven, you 

Son of a slave, 

Everything you say 

Comes back to me, 

You big sea-cucumber! 

 

You have spots 

All over your face, 

Just like a slave. 

 

I hate to have you 

Talk to me! 

 

And youôre so blind 

You dip into sand 
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Instead of your dish. 

 

 

This is a song of the Tsimshian tribe; it is an old chiefôs song at a potlatch, a gift-giving 

occasion. 

 

Song of the Sky 

 

I will sing the song of the sky. 

It is the song of the tired: 

 

The owl flying down in slow circles, 

The salmon faltering in the swift 

 

Current.  I walk where the water 

Sweeps into whirlpools.  They 

 

Talk quickly, as if in a hurry. 

The sky is turning over.  They call me. 

 

This Tsimshian tribe song is a lullaby for girls belonging to the Wolf Clan: 

 

Lullaby 

 

This little girl was 

Only born to 

Gather wild roses. 

Only born to shake the wild rice loose 

With her little fingers. 

Only to collect the sap 

Of young hemlocks 

In spring.  This woman- 

Child was only born 

To pick strawberries, 

Fill baskets with 

Blueberries, soapberries, 

Elderberries.  This 

Little girl was 

Only born to 

Gather wild roses. 

 

These are two songs of the Puget Sound Salish; the word ñTamaò indicates a festival such as a 

potlatch.  The author composed it as he was sitting on a beach in the spring and feeling happy.  

The ñMouse Danceò song accompanies a ritual dance. 
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Tama Song 

 

The birds are beginning to sound happy 

Talking in the spring. 

The Diver-duck  is talking. 

When things start pushing through, the 

Wrens raise their peculiar sound, doubling 

Their voices, curling grace notes 

Back.  One knows about it when the tide 

Comes in and leaves its mark 

At Village Island, I mean 

At Yasaayis. 

 

Mouse Dance Song 

 

I cause the floors of the chief to shake. 

I gnaw and carry away all the wealth of the chiefs. 

I gnaw and carry away the cover-root of the chiefs. 

I gnaw and carry away the dried blubber of the chiefs. 

I gnaw and carry away the wild onions of the chiefs. 

 

All of the above songs are from Song of the Sky: Versions of Native American Songs and 

Poems by Brian Swann. 

 

Exercise: Listening to Recordings of Traditional Native American Music 

 

The following Compact Discs are available at the King County Library: 

 

American Roots Fusion 

Performed by Robert Antone and others, this is a recording of traditional Snoqualmie music. 

 

Under the Green Corn Moon: Native American Lullabies 

This CD contains traditional lullabies from the Kiowa, Aztec, Salish, Cheyenne, Hopi, Pawnee, 

Sioux, and Navajo tribes. 

 

Indian Music of the Pacific Northwest Coast 

Recorded by Ida Halpern between 1947 and 1953, this collection  of songs of the Kwakiutl tribe 

is  only available as two LPs, or long-playing records. 

 

Also available at the Seattle Public Library: 

 

Navaho Traditions 

A CD of traditional Navaho songs, including ñMedicine Woman,ò ñA Warrior Sleeps,ò 

ñLaughing Loons.ò 
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Daisy the Firecow:  Pop and Broadway Music 

 
Suzy Conn, who created the mini-musical based on the book Daisy the Firecow, had this to say 

about its music: 

 

The traditional Broadway-style musical is structured in three parts: The protagonist has a ñwant;ò 

the protagonist faces obstacles to getting the ñwant;ò and the protagonist overcomes the obstacles 

to achieve the ñwant.ò  I enjoyed turning Daisy the Firecow into a musical because the clear 

narrative of the original story is structured in this very traditional Broadway style.  Specifically, 

Daisy ñwantsò to become a firecow; Daisy faces bigotry in pursuit of that dream; and Daisy 

overcomes the bigotry by demonstrating her effectiveness.  In Daisy the Firecow, the story-

driver is a talking (and singing) cow, so I felt that the music had to have a ñlarger than lifeò feel 

throughout the piece.  To accomplish this, I used the exaggerated emotions and actions of a 

ñsilent movie,ò and kept the musical styles obvious and straightforward.  Additionally, in going 

from ñpage to stage,ò I highlighted the issue of ñcow-ismò in order to make the overall stakes 

higher for Daisy ï and this also helps the piece be more dramatic. 

 

Aaron Frankel, in his book Writing the Broadway Musical, writes about how ñpopò or ñpopularò 

music and ñshowò songs are in many ways alike.  For one thing, they often have the same sort of 

structure, what he calls an AABA form: 

 

Aðthe first statement of the melody 

 

AðThe same statement repeated, to let the melody ñsink inò 

 

BðA contrasting melody (sometimes called the ñbreak,ò the ñbridge,ò or the ñreleaseò) 

 

AðThe original melody is repeated, to bring the song home 
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Activity: Listen to ñYesterdayò 

 

To understand how AABA works for pop music, Frankel recommends listening to Paul 

McCartneyôs ñYesterday,ò 

1) When you listen to the song, can you hear the melody?   

2) Is the melody repeated to let the listener learn the tune, to let it ñsink in?ò   

3) When does the tuneôs ñbridgeò begin?   

4) Is the original melody repeated at the end? 

 

Frankel notes, however, that there is a basic difference between a pop song and a show song; a 

show song, he says, is a dramatic action.  A show song ñreveals character, develops situation, 

forwards plot.ò 

 

In addition, Frankel points out three types of show songs:  

 

Ȱ) 7ÁÎÔȱ ÓÏÎÇÓ 
The character needs or wants something so badly that he or she must act to get it in some way.  

The character strives to gain something he or she desires. 

 

Ȱ) !Íȱ ÓÏÎÇÓ 
The character announces or discovers something about who they are or what they believe.  The 

character may take a particular stand or assume a particular attitude about an issue. 

 

ñNewò songs 

The songs are tailored to fit the needs of the particular musical, often showing off the skills of an 

individual performer. 

 

!ÃÔÉÖÉÔÙȡ ,ÉÓÔÅÎÉÎÇ ÔÏ "ÒÏÁÄ×ÁÙ Ȱ3ÈÏ×ȱ 4ÕÎÅÓ 
 

Here are some ñshowò songs that Frankel has assigned to these particular categories.  Try 

listening to the songs.  Can you hear the AABA structure?  Do you agree with the category in 

which Frankel has placed them?  Could some of them be in more than one category?  How does 

each song establish character and further the showôs plot or story? 

 

Ȱ) 7ÁÎÔȱ 3ÏÎÇÓ 
ñWouldnôt It be Loverly?ò from My Fair Lady 

ñDo You Love Me?ò from Fiddler on the Roof 

ñBefore the Parade Passes Byò from Hello, Dolly! 

ñMuch Moreò from The Fantasticks 

ñSomethingôs Comingò from West Side Story 
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Ȱ) !Íȱ 3ÏÎÇÓ 
ñIôm an Ordinary Manò from My Fair Lady 

ñI Put My Hand Inò from Hello, Dolly! 

ñTraditionò from Fiddler on the Roof 

ñNever Say Noò from The Fantasticks 

ñThe Jet Songò from West Side Story 

 

Ȱ.Å×ȱ 3ÏÎÇÓ 
ñThe Rain in Spainò from My Fair Lady 

ñPlant a Radishò from The Fantasticks 

ñMotherhoodò from Hello, Dolly! 

ñTevyeôs Dreamò from Fiddler on the Roof 

ñGee, Officer Krupkeò from West Side Story 

 

When you see ñDaisy the Firecow,ò listen for the three kinds of songs: did you hear any ñI Amò 

songs?  ñI Wantò songs?  What about ñNewò songs? 

 

Larry Gets Lost in Seattle: Pop and Rap Music 
 

 
 

Suzy Conn also adapted the book Larry Gets Lost in Seattle.  This is what she had to say about 

creating this mini-musical: 
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The adaptation of Larry Gets Lost in Seattle represented a unique challenge.  Specifically, the 

original story has spectacular illustrations by John Skewes, but I knew they would be absent 

from the musical staging.  Moreover, the narrative of the original story was missing a traditional 

dramatic structure ï to keep the audience engaged, Pete needed a reason to be chasing his dog 

Larry across so many Seattle locations.  To create the ñreason,ò I decided to let Pete concoct a 

ñtall taleò as an excuse for incomplete homework.  I also set it in the classroom, which 

accomplished two goals: it demonstrated the benefits of an impromptu learning opportunity, and 

it allows the piece to be performed with minimal sets.  Musically, I created the ñLarry Got Lost 

in Seattleò motif that is repeated throughout the piece, weaving it together and building 

excitement, while allowing for style variations suitable to each location.  Overall, the music has a 

pop flavor (with a little rap thrown in for fun!) to fit with the student characterizations. 

 

Rap is an African-American form of music in which rhyming lyrics are changed to a musical 

accompaniment. 

 

Rosa Waters, in her book Hip-Hip: A Short History , describes rap or hip-hop music as follows: 

 

Life is full of rhythms.  The tap-tap-tap of heels on the sidewalk . . . the drip-drip of rain on 

the roof . . . the slap-slap of windshield wipers . . . the ka-thud, ka-thud of a beating heart . . . 

the rise and fall of kidsô voices in school hallways.  These rhythms surround us every day.  

Most of the time, we barely notice. 

 

But hip-hop musicians pay attention to these ordinary rhythms.  They exaggerate them and 

weave them through their music in a technique known as rapping.  And when we listen to 

hip-hop, the rhythms get in our muscles, making our legs jump and our toes tap in time.  

Turn the music up loud enough, and youôll feel as though even the blood in your veins is 

pumping to the beat! 

 

Waters points out that hip-hop (like jazz) was born out of African-American musical traditions, 

including the spontaneous songs of slaves laboring in the fields, the songs of worshippers at 

black churches, and the songs of rhythm and blues by great performers such as James Brown.  

Hip-hop, she says, ñoffered urban black youth a voice that was uniquely their own.  It was a 

fresh, flexible sound that could stretch and expand in any direction they needed ï and no white 

manôs rules held them back.ò  In addition, hip-hop soon became ñan entire culture that included 

its own language, fashion, values, politics, perspectives, and images.ò  Graffiti became hip-hopôs 

visual expression, while break dancing became its dance.  ñHip-hop in all its forms provided 

creative outlets for urban kids whose lives were often frustrating and difficult,ò Waters writes.  

ñIt told them, óYour voice can be heard.  Your name counts.  Your rhythm is powerful.ôò 
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Exercise: Hip Hop for Kids 

 

Watch the DVD Hip Hop for Kids: Pop! Lock! and Break; made by Jumping Fish productions, 

the video is available at the Seattle Public Library.  This DVDôs easy-to-follow routines are 

presented by kids who show how to master some simple versions of ñbreak dancingò techniques. 

 

 

 

 

 

Exercise: Childrenôs Songs in Rap Style 

 

Listen to the CD Hippity Hop: Music for Little People, available at the Seattle Public Library.  It 

contains childrenôs songs in hip-hop style, including ñFunky Nursery Rhyme,ò ñLittle Liza 

Jane,ò ñMaryôs Dancing Lamb,ò and ñHigh Hopes.ò  How are these songs and stories different 

from the way they usually heard? 
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What if Your Pet Got Lost in . . . (Ballard? Bellevue? 

Edmonds? Fremont?) 
 

One of the mini-musicals you will see in Northwest Bookshelf 2 is called Larry Got Lost in 

Seattle.  In the book the musical is based on, a boy called Pete chases his dog Larry throughout 

Seattle; they visit a lot of famous Seattle landmarks, including the Space Needle, the Pike Place 

Market, the Fremont Bridge Troll, and the Hammering Man statue. 

 

Imagine that your pet got lost in your neighborhood.  Is your pet a dog, a cat, a ferret, a rabbit?  

What would happen if your pet began exploring your neighborhood and looking at all the most 

interesting places?  What would he or she think about it?  Do you have more than one pet?  

Maybe they would have this adventure together! 

 

The neighborhood your pet explores could be the place where you live now or it could be 

somewhere you used to live.  It could be a big city or a small town or someplace out in the 

country.  What would your pet or pets find as they traveled and how would they feel about what 

they saw? 

 

For example, if I were to write this story, I would call it: ñGus and Woodrow Got Lost in 

Kirkland.ò 

 
This is Gus.  He is a bluepoint Ragdoll cat.  He is very shy. 

 

 
This is Woodrow.  He is a sealpoint Ragdoll cat.  He is brave and curious. 
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Gus and Woodrow are brothers and littermates.  Most of the time they get along very well, but 

sometimes they have little squabbles.  They are not allowed to go outside, but if I were writing a 

story about how they did escape one day, I would imagine that Woodrow talked Gus into coming 

with him. 

 

I would imagine Woodrow and Gus crossing the street in front of my house and getting on the 

footbridge that goes over the 405 freeway.  They would gaze down from the bridge and Gus 

would be very nervous about all the big trucks going underneath, wondering if they were 

monsters that could eat him. 

 

Gus and Woodrow would walk down to Lake Washington where they would find the Marina 

Park.  They would hang out at the Pavilion and look at all the boats.  Woodrow would be 

fascinated with all the different kinds of ducks and would probably chase some of them, thinking 

he could catch them.   

 

 

 
 

 

They would look closely at the ñPuddle Jumpersò statue to see if the children were real and then 

they would climb on it to get a better view of the lake. 

 

 
 

 

 

 

 


